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Abstract 
 

The emergence of artificial intelligence (AI) has prompted teachers to integrate AI tools into 

assessment practices. Accordingly, teachers need to learn how to implement AI tools to inform 

their assessment practices with a sufficient level of AI-based assessment literacy. One 

promising approach to developing teachers' AI-based assessment literacy can be collaborative 

reflective practice (CRP), particularly when facilitated by tools such as ChatGPT or other 

generative AI technologies. This study qualitatively explored how English-as-a-foreign-

language (EFL) teachers can reflect and collaborate with ChatGPT, individually and 

collectively, through CRP to develop their AI-based assessment literacy. After collecting 

qualitative data from six novice and experienced EFL teachers through observations, group 

discussions, and interviews within a descriptive case research design, we found that EFL 

teachers developed their AI-based assessment literacy emotionally, socially, and professionally 

through ChatGPT-driven CRP. Teachers reflected on their AI-based assessment practices, 

collaborated with ChatGPT to identify and solve problems related to using AI tools in 

assessment, received feedback and guidance from ChatGPT on using AI tools in their 

assessment practices, and improved their knowledge of AI-based assessment through ChatGPT-

driven CRP. The findings contribute to the growing dialogue on AI integration in professional 

development by empirically showing that ChatGPT-driven collaborative reflective practice can 

serve as a viable, accessible, and context-responsive mechanism for developing EFL teachers' 

AI-based assessment literacy, particularly in under-resourced contexts where institutional 

professional development opportunities are limited.  
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Language assessment practices have changed considerably over the past few decades, 

requiring updated knowledge and skills about the latest developments in alternative 

assessments, educational technology, and formative assessment strategies (Morris et al., 2021). 

English as a Foreign Language (EFL) teachers must have sufficient assessment literacy to use 

different assessment methods effectively to monitor and improve students' language 

competence continuously. Despite the popularity of paper-and-pencil assessments, the 

expansion of innovative technological tools and platforms has encouraged teachers to use 

artificial intelligence (AI) tools in their language assessment practices. EFL teachers use AI 

tools, such as automated essay scoring systems, adaptive testing platforms, and data-driven 

learning analytics, to improve the quality of their assessment tasks, reduce the burden of 

grading, and enhance their AI-based assessment literacy (Hooda et al., 2022).  

Given the significance of AI in assessment practices, EFL teachers need an adequate level 

of AI-based assessment literacy. This literacy refers to the knowledge, skills, and understanding 

teachers need to implement AI tools effectively, ethically, and sustainably (Almatrafi et al., 

2024). This knowledge is essential for teachers to design reliable, authentic, and valid 

assessment tasks effectively, administer assessment tasks through AI technology, build e-

portfolios to record learners' performance, interpret assessment results automatically, and 

monitor, measure, and improve students' language learning via AI tools (González-Calatayud 

et al., 2021). Given AI's growing significance in assessment, EFL teachers must improve their 

AI-based assessment literacy (Dakakni & Safa, 2023). EFL teachers can develop it by acquiring 

and deepening the knowledge and skills needed to navigate AI tools proficiently and 

incorporate AI applications into assessment practices pedagogically, ethically, and technically 

(Almatrafi et al., 2024). Nevertheless, AI-based assessment practices must follow ethical 

principles, social justice, human rights, and other humanistic factors to respect teachers' 

cognitive, emotional, autonomous, and initiative-driven capabilities (Cukurova & Miao, 2024).  

EFL teachers can improve their AI-based assessment literacy through professional 

development approaches, such as collaborative reflective practice (CRP) (Ding et al., 2024). 

Through this approach, teachers can critically reflect on their AI-based assessment practices 

and experiences with peers to build their AI-based assessment competence, knowledge, and 

ability (Celik, 2023). Engaging in CRP can help EFL teachers explore and share their AI-based 

assessment practices and ideas, provide peer feedback on how they use AI tools to assess, and 

develop an understanding of how to implement AI tools to improve their assessment practices. 

They can fine-tune their previous assessment practices with AI tools and make necessary 

changes to enhance their AI-based practices reflectively and collaboratively in a professional 

community of practice (Du & Gao, 2022). To gain more insightful input, immediate feedback, 

and constructive guidance, EFL teachers can do CRP with ChatGPT, "a natural language 

processing system developed by OpenAI (Deng & Lin, 2022, p.81). 

Although these challenges are global, the Iranian EFL context presents different structural 

barriers to professional development. Restricted access to international platforms due to 
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intermittent sanctions, a centralized educational system that limits instructional autonomy, and 

minimal institutional support for formative teacher training generate a context where 

conventional collaborative professional development is often logistically impossible (Afshar & 

Doosti, 2022). In such settings, where teachers lack time and supervisory guidance, generative 

AI tools like ChatGPT can serve a critical function. By offering on-demand, individualized 

scaffolding and reflective prompts outside institutional constraints, ChatGPT serves as a digital 

mentor available anytime and anywhere—unlike human supervisors, who are often 

overburdened or inaccessible. This accessibility makes ChatGPT a distinctively viable mediator 

for collaborative reflective practice in contexts like Iran, where teachers frequently navigate 

professional isolation alongside technological and pedagogical challenges. This study seeks to 

understand how ChatGPT-mediated CRP works within these specific limitations. 

Teachers can conduct CRP with ChatGPT to develop their AI-based assessment literacy 

individually anytime and anywhere, and collaboratively within communities of practice 

(Sidorkin, 2024). Because ChatGPT can provide timely information, respond to questions and 

issues promptly, and offer recommendations on AI-based assessment practices, it may serve as 

an indispensable professional mediator for conducting CRP individually when colleagues are 

not available within a community of practice (Gill et al., 2024). Collectively, EFL teachers can 

conduct ChatGPT-driven CRP to improve their AI-based assessment practices within their 

communities of practice, leading to more systematic and informative collaboration. EFL 

teachers can use ChatGPT-driven CRP to build their AI-based assessment knowledge and skills, 

prompt them to notice specific AI-based assessment practices and experiences, and help them 

identify the benefits and limitations of AI tools in assessment (Bower et al., 2024).  

Few studies have explored how teachers' AI-based assessment literacy could be developed 

through ChatGPT-driven CRP, both individually and collectively in a community of practice. 

This gap matters because it leaves the dynamic interplay between an extremely accessible 

generative AI tool and the socially situated process of teacher collaboration unexamined. This 

combination could democratize professional development in under-resourced settings. 

Accordingly, this study investigates how EFL teachers used ChatGPT-driven CRP to enhance 

their AI-based assessment literacy independently and collectively.   

 

Literature Review 

EFL Teachers' AI-Based Assessment Literacy 

Assessment is a significant aspect of language teaching and learning and is estimated to take 

up 30% to 50% of teachers' time (Brown & Hudson, 1998). To conduct professional assessment 

practices, EFL teachers need sufficient assessment literacy. They need to select and develop 

appropriate assessment methods, conduct assessments efficiently, and score and grade tests 

fairly and reliably. In addition, teachers should analyze results and communicate them 

effectively to students, parents, and school managers, make reliable and informed decisions, 

and recognize unethical assessment practices (Gao et al., 2021). Thus, EFL teachers are 
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expected to know what to assess, how to assess, and why to assess (Xu & Brown, 2016). They 

should understand assessment concepts in different assessment methods by developing a sound 

knowledge base on language assessment (i.e., knowledge). Moreover, they need the 

competence and ability to construct reliable assessment items, score students' performance 

accurately, use statistics, and interpret and share results effectively (i.e., Skills). Additionally, 

teachers must be familiar with the principles and rationale for using particular assessment 

methods and approaches to enhancing fairness, reliability, and validity (i.e., principles) (Du & 

Gao, 2022).  

Modern and innovative technological tools, such as AI, have affected traditional paper-and-

pencil assessment practices by assessing learners' language achievement and ability 

(Dimitriadou & Lanitis, 2023). AI has revolutionized assessment, shifting it toward a more 

systematic, objective, engaging, formative, and modern approach, though not without criticism 

(González-Calatayud et al., 2021). Hence, EFL teachers are expected to develop AI-based 

assessment literacy, meaning they know how to use AI tools to design, implement, and evaluate 

assessment tasks (Alharbi, 2023). AI-based assessment literacy refers to the understanding and 

competence of teachers, students, and policymakers to efficiently conduct and analyze 

assessments driven by AI tools (Sperling et al., 2024). It involves knowledge of the ethical, 

technical, and pedagogical implications of using AI in educational assessment. Teachers need 

to understand how AI works, makes decisions, and generates data to integrate AI tools into 

assessment practices effectively and to critically evaluate AI-based assessment tools for 

reliability, appropriateness, and accuracy (Celik, 2023).  

They need to use AI tools to develop and select appropriate AI-based assessment methods, 

understand the principles behind AI algorithms, conduct, score, and interpret results with AI 

tools, make reliable and valid decisions, and understand unethical AI-driven assessment 

practices (Celik, 2023; González-Calatayud et al., 2021). Moreover, they can design assessment 

tasks, provide immediate feedback, record students' performance through portfolios, address 

assessment challenges, and enhance fairness, authenticity, and meaningfulness by 

implementing AI tools in their assessment practices (Koraishi, 2023). Thus, EFL teachers must 

know how to apply AI tools in assessment practices, understand how AI algorithms work, and 

evaluate and interpret AI-generated information (Ayanwale et al., 2024). When teachers 

possess a sufficient level of AI-based assessment literacy, they can use AI tools to offer real-

time and contextualized feedback, conduct adaptive testing and assessment, score essays 

automatically, modify assessments to meet students' needs, check pronunciations, have a 

writing assistant, and perform formative assessment (Huang et al., 2023). To develop formative 

assessment with AI tools, teachers can offer personalized and immediate feedback via 

automated essay scoring, assess students based on their needs and abilities through adaptive 

learning platforms, record students' learning through e-portfolios, assess skills and subskills 

with AI-powered language learning platforms, and conduct self-assessment to recognize and 

improve their weaknesses using AI tools. 
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Still, the usefulness of AI tools fundamentally rests on teachers' literacy in implementing 

them efficiently. Unfortunately, teachers' AI-based assessment literacy has received relatively 

limited scholarly attention (Fang et al., 2023). Professional development programs need to 

equip EFL teachers, novice or experienced alike, with fundamental AI-based assessment 

literacy by adopting various approaches and methods, including attending webinars and 

conferences, engaging in joint publications, and participating in reflective and collaborative 

practices (Jiang, 2022). 

ChatGPT-Driven Collaborative Reflective Practice for Professional Development 

AI, which can process human-oriented data to acquire, analyze, correct, and use it for 

language-learning tasks and activities (Popenici & Kerr, 2017), can enhance, change, and 

develop EFL teachers' assessment and instructional practices. It involves tutoring systems, 

intelligent agents, and collaborative learning systems, offering numerous benefits for EFL 

teachers, such as a tailored professional learning environment, real-time feedback, enhanced 

motivation, instant availability, and meaningful inclusion (Jiang, 2022). More recently, 

ChatGPT has emerged as an effective AI tool for developing instructional materials, producing 

human-like audio and text, interpreting linguistic patterns to provide feedback, identifying 

concepts and theories, solving problems efficiently, and acting as a personalized tutoring system 

that can improve instruction and assessment (Kasneci et al., 2023). ChatGPT can be seen as a 

virtual partner that supports EFL teachers by providing timely guidance, knowledge, and skills 

to help them improve their teaching and assessment practices reflectively and collaboratively 

(Lisnawati & Muharam, 2023). EFL teachers can also reflect and collaborate through CRP with 

ChatGPT to improve AI-based assessment literacy by reflecting on experiences, collaborating 

to receive support and feedback, identifying and solving problems, developing new pedagogical 

strategies, and building awareness of implementing AI tools in assessment. In this case, they 

can identify and resolve issues, support their professional development, and build competence 

in their AI-based assessment practices through ChatGPT-driven CRP (Celik, 2023; Kohnke et 

al., 2023). Although some investigations have examined ChatGPT's influence on language 

learning and teaching (Jeon & Lee, 2023), it is crucial to explore how ChatGPT-driven CRP 

can improve EFL teachers' AI-based assessment knowledge, abilities, and practices. 

Through ChatGPT-driven CRP, EFL teachers can reflect on their assessment practices using 

AI tools to identify AI-based assessment problems and work toward improving them 

collectively and reflectively. They can plan strategies, implement them, and observe and reflect 

on their AI-based assessment practices collectively within a community of practice through 

ChatGPT-driven CRP. They can look for resources for assessment tasks, invite AI to provide 

feedback on their self-constructed rubrics, ask AI to give feedback on student writing, and 

compare and contrast AI-generated and human-generated assessment interpretations (Bower et 

al., 2024). EFL teachers can engage in CRP with AI-driven ChatGPT outside of school to use 

their free time and develop AI-based assessment literacy more autonomously. They can engage 

in ChatGPT-driven CRP on their AI-oriented assessment practices with colleagues within a 
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community of practice at their school to receive emotional, cultural, and social support that 

individual reflection with ChatGPT does not provide (Liu, 2024). Therefore, this study aims to 

examine how ChatGPT-driven CRP can foster EFL teachers' AI-based assessment literacy.  

 

Research Gap and Contribution 

Prior research, as reviewed in the previous parts, establishes three key strands of knowledge. 

First, earlier studies show that AI-based assessment literacy includes technical, instructional, 

and ethical dimensions (González-Calatayud et al., 2021; Almatrafi et al., 2024), and that EFL 

teachers necessitate structured professional development to acquire this literacy (Ding et al., 

2024). Second, collaborative reflective practice has been shown to nurture teachers' assessment 

literacy by facilitating peer dialogue, critical reflection, and shared problem-solving (Du & Gao, 

2022; Şener & Mede, 2023). Third, existing research has documented ChatGPT's potential as a 

virtual mentor that can offer timely feedback, personalized scaffolding, and on-demand 

guidance for teachers (Kasneci et al., 2023; Kohnke et al., 2023; Sidorkin, 2024). 

The intersection of these three domains remains critically underexplored. Whereas each area 

has received independent scholarly attention, no empirical study to date has systematically 

explored how ChatGPT can be intentionally incorporated into collaborative reflective practice 

to develop teachers' AI-based assessment literacy. More specifically, the literature presents four 

significant gaps. First, most studies on AI-based assessment literacy have focused on 

conceptualizing the construct or measuring teachers' current competence, with insufficient 

attention to how this literacy can be developed through continuous professional development 

interventions (Fang et al., 2023). Second, while CRP has been broadly studied as a professional 

development approach, most CRP research remains limited to human-to-human collaboration, 

leaving the role of AI mediators largely unexplored (Celik, 2023). Third, existing ChatGPT 

research in education has mainly focused on student learning outcomes or teachers' pedagogical 

practices, with assessment—despite being a core instructional responsibility—receiving 

disproportionately little attention (Jeon & Lee, 2023). Lastly, the specific contextual challenges 

of under-resourced contexts like Iran, where institutional support is restricted and access to 

international platforms is limited (Afshar & Doosti, 2022), have not been sufficiently addressed 

in the AI and assessment literacy literature. 

This study directly addresses these gaps by exploring how EFL teachers can use ChatGPT-

driven CRP—both individually and collectively within a community of practice—to foster their 

AI-based assessment literacy. Unlike previous research that has examined AI tools and CRP in 

isolation, this study adopts an integrated approach that positions ChatGPT not simply as a 

technical tool but as a reflective partner and collaborative mediator. By doing so, the present 

study contributes to the developing body of knowledge on AI incorporation in teacher 

professional development in three ways: (1) empirically documenting a process through which 

ChatGPT-driven CRP fosters AI-based assessment literacy; (2) recognizing the emotional, 

social, and professional benefits and challenges of this approach; and (3) providing 
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contextualized insights from the Iranian EFL setting, a context that remains underrepresented 

in the global AI and language assessment literature. 

 

Theoretical Framework 

This study draws on a theoretical framework linking Loughran's (2002) conception of 

reflective practice and the Technological Pedagogical Content Knowledge (TPACK) 

framework (Mishra & Koehler, 2006). Loughran's model views reflection as a purposeful, 

structured process containing not just recollection but rigorous analysis of practice to inform 

future action. This supports our operationalization of CRP. Concurrently, the TPACK 

framework conceptualizes the knowledge teachers need to incorporate technology effectively. 

We posit that 'AI-based assessment literacy' is a specific manifestation of TPACK, where 

Technological Knowledge (TK) includes understanding AI tools like ChatGPT, Pedagogical 

Knowledge (PK) includes assessment principles, and Content Knowledge (CK) is English 

language proficiency. Developing AI-based assessment literacy thus involves the reflective and 

collaborative negotiation of these knowledge domains, mediated by an AI tool. The following 

two research questions are used to guide this qualitative study:  

1. To what extent can EFL teachers enhance their AI-based assessment literacy through 

ChatGPT-driven CRP? 

2. What are the potential benefits and challenges when the teacher informants conduct 

ChatGPT-driven CRP to promote their AI-based assessment literacy? 

 

Method 

Research Design  

This study selected a qualitative approach within a participatory action research (PAR) 

framework, using a descriptive case study methodology to document the process. Grounded in 

the principles of PAR (Kemmis et al., 2013), this research involved a structured intervention in 

which the researcher actively supported the ChatGPT-driven CRP process. This interventionist 

approach was vital to collaboratively produce new knowledge and practical solutions for 

developing AI-supported assessment literacy within the participants' particular context. The 

'case' in this study is defined as the bounded system of six EFL teachers engaging in this 

researcher-facilitated professional development intervention over four months. A qualitative, 

case-oriented design was chosen to produce rich, contextualized data on the complex processes 

and outcomes of this novel practice. 

 

Participants and Setting  

This qualitative case study included three novice and three experienced EFL teachers (three 

male and three female). With fewer participants, the study could dedicate more time to 

exploring participants' perspectives, practices, and perceptions of how novice and experienced 

teachers used ChatGPT-driven CRP to improve their AI-based assessment literacy. Novice and 
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experienced EFL teachers were also selected to provide diversity, collect diverse insights, 

enhance transferability, identify common patterns and unique differences, build contextual 

understanding, and understand challenges and benefits at different career stages (Creswell, 

2013). This study explored their perceptions, experiences, procedures, practices, and the 

benefits and challenges of conducting ChatGPT-driven CRP to enhance their AI-based 

assessment literacy. The teachers were between 24 and 38 years of age (Mean = 30), and all 

were Iranian. Following Bennett et al.'s (2013) classification, novice teachers had 1 to 3 years 

of experience, and experienced teachers had 7 to 15 years of experience. 

All graduated in language teaching or literature and earned Bachelor of Arts (BA) degrees 

from state-run and private universities in Iran. All teachers worked at the same language 

institute, teaching EFL to adult learners with proficiency levels from A1 to C1 according to the 

Common European Framework of Reference (CEFR) (Little, 2006). Standard textbooks 

adopted communicative language teaching approaches published by Cambridge University 

Press. Because they all worked in the same language institutes as EFL teachers, the lead 

researcher purposively selected this context, as they used online teaching platforms, prepared 

online learning materials, conducted online assessments, and used AI tools to improve students' 

language learning. Accordingly, the context was suitable for this study. This cohort of 

participants was selected through purposive sampling because they were familiar with AI tools, 

willing to use AI in their assessment practices, and experienced in conducting online 

assessments. They also needed to know how to develop professionally through reflective 

practices. These criteria ensured that participants had the necessary background to engage 

meaningfully with the ChatGPT-driven CRP process. Although the sample size is small and 

homogeneous, limiting the generalizability of the findings, it was selected for the depth and 

richness of data it could offer.  

Data collection continued over four months until saturation was reached. Saturation was 

determined through a continuous, iterative process of data analysis that ran simultaneously with 

data collection (Braun & Clarke, 2006). After each round of group discussions and interviews, 

the lead researcher transcribed and preliminarily coded the data and then held weekly debriefing 

sessions with the research team to review emerging codes and themes. Saturation was 

deliberately reached when three conditions were met: (a) no new codes appeared from two 

consecutive group discussions or interviews, (b) present themes were adequately rich and well-

supported by data from different participants, and (c) the research team reached consensus that 

additional data collection was unlikely to yield novel insights relevant to the research questions. 

Evidence supporting this determination involved a declining rate of new code generation—

from an average of 12 new codes per session in the first month to 0–2 new codes per session in 

the final month and the consistent recurrence of established themes across all six participants' 

accounts. This systematic approach ensured data collection continued only until informational 

redundancy was reached, supporting best practices for saturation in qualitative research 

(Saunders et al., 2018).  
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Data Collection  

To guarantee a comprehensive and triangulated data collection process, three main 

instruments were used: semi-structured interviews, observations, and recordings of group 

discussions. An interview protocol was adopted to probe teachers' experiences, perceptions, and 

the perceived outcomes of the ChatGPT-driven CRP process (see Appendix A). The protocol 

included open-ended questions such as "Can you describe a particular instance where a 

reflection with ChatGPT changed your approach to an AI-based assessment?" and "What were 

the most significant challenges you encountered when collaborating with peers and ChatGPT 

on assessment tasks?" The protocol was piloted with an EFL teacher who met the study's criteria 

but did not participate. This pilot led to minor improvements in question clarity and sequencing. 

A structured observation rubric was integrated to document teachers' application of AI tools 

in their assessment practices (see Appendix B). The rubric focused on three key areas: the 

teacher's technical implementation of AI tools in assessment tasks (for instance, incorporating 

automated scoring or generating quiz items), their instructional interactions with students 

during AI-assisted assessments, and any verbalized reflective comments the teacher made about 

the process. As a participant-observer, the researcher used this rubric to take detailed field notes 

during each observed session. 

The researcher held sixteen weekly group discussions over the four-month intervention 

period and used a set of directing prompts to initiate reflective dialogues. Prompts involved 

"Describe a challenge you faced this week integrating an AI tool for assessment and how you 

and ChatGPT addressed it" and "Share an example of feedback you gained from ChatGPT on 

your assessment rubric and discuss with the group how you plan to use it." All group discussions 

were audio-recorded and transcribed verbatim for analysis. 

 

Data Collection Procedures 

Participants were chosen purposefully according to the criteria outlined in the Participants 

section. The lead researcher offered an initial two-hour training session to present AI tools for 

assessment, such as automated essay scoring and adaptive testing platforms, as well as 

procedures for implementing CRP with peers and ChatGPT. This session was teaching only 

and outlined the process without intervening in the baseline data. 

Following the training, the four-month intervention began. Participants were instructed to 

incorporate AI tools into all aspects of their assessment practices, from design and 

administration to evaluation and interpretation. They were required to engage in ChatGPT-

driven CRP in two modes: individually, by reflecting on their practices with ChatGPT outside 

of school hours, and collectively, by participating in bi-weekly group discussions where they 

shared insights, exchanged experiences, and collaboratively reflected on their AI-based 

assessment practices with peers and the researcher. During these group discussions, participants 

were motivated to integrate ChatGPT in real time to seek feedback, produce ideas, and deepen 

their reflective dialogue. 
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The researcher functioned as a participant-observer throughout this process. In the group 

discussions, the researcher fostered conversation, offered prompts, asked critical questions, and 

recorded the sessions. Each teacher was formally observed three times, at the beginning, 

middle, and end of the intervention, for one hour per session. These observations, directed by 

the structured rubric, offered direct evidence of how teachers' AI-based assessment practices 

developed over time. We took detailed field notes during these observations. 

At the end of the four months, we conducted individual semi-structured interviews with each 

participant. These interviews, approximately one hour each, were designed to collect in-depth, 

retrospective accounts of their experiences, the perceived impact on their AI-based assessment 

literacy, and the benefits and challenges of the ChatGPT-driven CRP process. All interviews 

were conducted in English and audio-recorded for transcription. 

 

Data Analysis Procedures 

Thematic analysis, following Braun and Clarke's (2006) six-step framework, was used to 

analyze the transcribed data from interviews, group discussions, and observation field notes. 

The process was iterative and recursive. The lead researcher constantly read all transcripts and 

notes to become immersed in the data. The team then produced initial codes manually, 

identifying salient features relevant to the research questions. To establish intercoder reliability 

and alleviate individual bias, a second coder, an experienced colleague in qualitative research 

and applied linguistics, individually coded a sample of approximately 20 percent of the data. 

The coders then discussed their coding until they reached consensus, achieving a 90 percent 

agreement rate on the final coded sample. This collaborative process improved the codebook, 

which the lead researcher then applied to the full dataset. 

The following phases included grouping codes into potential themes, reviewing these themes 

against the coded extracts and the full dataset to ensure coherence, and defining and naming 

each theme. The coding process followed a hybrid approach, combining deductive and 

inductive elements. Deductive codes were primarily derived from the theoretical framework 

and research questions, involving codes related to TPACK components (Technological 

Knowledge, Pedagogical Knowledge, Content Knowledge) and reflective practice dimensions 

(e.g., 'planning,' 'acting,' 'observing,' 'reflecting'). Inductive codes developed organically from 

the data, capturing unanticipated patterns including 'emotional responses to ChatGPT,' 'over-

reliance on AI,' and 'cultural misalignment of AI recommendations.'  

The initial coding phase produced 87 distinct codes across all data sources. Through iterative 

refinement—collapsing redundant codes, merging conceptually similar codes, and removing 

codes with insufficient supporting evidence—these were consolidated into 12 sub-themes and 

subsequently organized into 4 overarching final themes: (1) ChatGPT-driven CRP and AI tools 

reform assessment practices creatively; (2) ChatGPT-driven CRP helps develop reflective and 

collective AI-based assessment literacy; (3) emotional benefits and challenges of ChatGPT-

driven CRP; and (4) social and professional benefits and challenges of ChatGPT-driven CRP. 



  Teaching English as a Second Language Quarterly (TESLQ) 
(Formerly Journal of Teaching Language Skills) 39 

45(4) 2026, pp. 29-53 Esfandiari & Arefian 

INVESTIGATING IRANIAN EFL TEACHER AI ASSESSMENT 

 

These final themes, presented in the Findings section, show the most significant and consistent 

patterns related to developing AI-based assessment literacy through ChatGPT-driven CRP.  

 

Ensuring Trustworthiness 

Different strategies were implemented to guarantee the trustworthiness of the analysis, 

framed by the criteria of transferability, credibility, dependability, and confirmability (Lincoln 

& Guba, 1985). To improve credibility, triangulation was used by comparing evidence from 

three data sources: interviews, observations, and group discussions. Moreover, member 

checking was implemented by sharing a summary of the primary findings with all participants, 

who confirmed that the interpretations accurately reflected their experiences. Transferability 

was addressed through thick, descriptive accounts of the participants, research context, and 

ChatGPT-driven CRP process, allowing readers to assess the potential applicability of the 

findings in other contexts. 

Dependability was supported by a detailed description of the research design, data collection 

instruments, and analytical procedures, creating an audit trail that allows others to follow and 

assess the consistency of the research process. Lastly, confirmability was established by 

maintaining a reflexivity journal documenting the lead researcher's assumptions, 

preconceptions, and evolving perspectives, which were consciously bracketed during analysis. 

The research team also actively searched for and discussed negative cases that contradicted 

developing themes, ensuring that interpretations remained robust, balanced, and grounded in 

the data.   

 

Results 

The First Research Question 1: To what extent can EFL teachers enhance their AI-based 

assessment literacy through ChatGPT-driven CRP? 

ChatGPT-Driven CRP and AI Tools Reform Assessment Practices Creatively. 

AI tools offer new ways to conduct assessments for different purposes: monitoring student 

learning, improving learning, and measuring language ability by systematizing and innovating 

assessment practices. For instance, NT1 used ChatGPT to produce vocabulary test items, 

explaining that  

I gave ChatGPT a particular prompt: 'Create 10 multiple-choice vocabulary questions for 

intermediate EFL learners concentrating on academic words from Unit 3, with plausible 

distractors.' ChatGPT generated a range of questions, and then we reviewed and adapted 

them to fit my students' proficiency level and the specific vocabulary they had learned. 

Similarly, ET2 applied ChatGPT to create a speaking assessment rubric, stating that  

I asked ChatGPT: 'Generate a rubric for assessing EFL speaking skills at the B2 level, 

focusing on fluency, accuracy, pronunciation, and vocabulary, with four proficiency 

levels.' ChatGPT produced a detailed rubric with descriptors for each level. I, then, 
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compared it with my present rubric, adapted the descriptors to my instructional context, 

and shared it with my colleagues for feedback. 

NT2 used ChatGPT to offer feedback on student writing. She commented that  

I pasted a student's essay into ChatGPT and asked: 'Offer constructive feedback on this 

B1-level essay, focusing on grammar, vocabulary, and organization, and recommend 

three areas for improvement.' ChatGPT provided detailed feedback, which we then 

reviewed, personalized to the student's needs, and shared with the student. 

ET3, faced with the challenge of grading 30 speaking recordings, asked ChatGPT: "How can 

we effectively assess and offer feedback on 30 student speaking recordings without spending 

excessive time?" ChatGPT recommended using a structured observation checklist with key 

criteria. ET3 described the process as follows: "I adapted the checklist ChatGPT proposed and 

used it to streamline my grading process, saving significant time while preserving consistency 

across all students."  

These examples show how teachers used ChatGPT to address concrete assessment 

challenges, produce assessment materials, and receive guidance on improving their assessment 

practices. As novice teacher 3 (NT3) presented: "When we used AI tools to enhance, monitor, 

and improve students' writing ability, we realized how we could use assessment continuously 

to enhance students' writing skills with innovative tasks, constructive feedback, and helpful self- 

and peer-assessment throughout the semester."  

AI could prepare, conduct, and evaluate assessment tasks more reliably and objectively, 

based on established assessment principles and theories. In this respect, Novice teacher 1 argued 

that  

"AI could potentially guide both novice and experienced teachers in assessing their 

students more professionally and creatively with various assessment tools, approaches, 

methods, and practices, such as pop quizzes, role-play, language puzzles, flashcard 

storytelling, and so more. To assess vocabulary, teachers learned how to construct 

reliable, objective, and meaningful assessment tasks and items, implement them 

professionally, ethically, and efficiently with online platforms, and evaluate, score, and 

interpret them to show progress, identify weaknesses, and provide feedback through AI 

tools. 

 

However, a clear disagreement emerged in how novice and experienced teachers engaged 

with this creative potential. Novices often assumed AI's suggestions were general, as they 

needed an experiential framework to evaluate them critically. For example, while NT1 

enthusiastically listed AI-produced assessment types, they did not, in following observations, 

articulate how these activities aligned with particular learning objectives. In contrast, 

experienced teachers like ET3 worked as critical filters. ET3 reported dismissing ChatGPT's 

suggestion for a gamified vocabulary assessment, explaining, 'The AI proposed a complex point 

system that would have taken 20 minutes just to explain. We took the core idea, competitive 
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quiz, but simplified the rules based on what we know works for my students.' This demonstrates 

how experienced teachers leveraged their PK to adapt the TK offered by ChatGPT, a nuanced 

incorporation not yet evident among novices. 

Novice teachers lacked experience with different assessment methods and could not put 

assessment concepts and theories into practice. Novice teachers, who often struggle to bridge 

theory and practice, found AI tools particularly useful in linking theoretical principles to 

practical assessment design. For instance, NT 3 noted that "AI taught me to use assessment 

tasks, like peer-assessment, oral task completion, and role-plays to provide the opportunity for 

authentic language use, feedback, and scaffolding with communicative and task-based 

language testing".  

Both novice and experienced EFL teachers could use ChatGPT-driven CRP to improve their 

AI-based assessment practices by acting, observing, and reflecting on their AI-based 

assessments collectively in a professional community of practice. Thus, those who used 

ChatGPT-driven CRP learned how to implement AI tools for various assessment purposes more 

reflectively and collectively. Novice teacher 1 admitted, "I learned to reflect collaboratively 

with ChatGPT in order to use AI to make a grammar test more efficiently by aligning the 

objectives, students' abilities and needs, and content and context. AI showed me how to make 

tests, implement them, and interpret the results." Also, because CRP can enhance teachers' 

critical and creative thinking skills (Şener & Mede, 2023), novice teachers used ChatGPT-

driven CRP critically and creatively, either individually outside school or collectively with 

colleagues within the school context, to improve their assessment practices, knowledge, and 

attitudes while implementing AI tools. NT2, for example, mentioned: "Quizlet, Duolingo, and 

Kahoot showed me how to assess students practically. Doing CRP with others and ChatGPT in 

an innovative and critical way helped me learn how to conduct various modes of assessment 

ethically, effectively, and appropriately."  

ChatGPT-driven CRP served as a model for teaching novice teachers how to construct 

assessment items and tasks professionally, objectively, and reliably using AI tools. Novice 

teacher 1 stated, "When we talked with ChatGPT, it recommended me to use Grammarly to 

check students' writing mistakes and errors, which helped me save time, and we could rest more 

after the classes." Likewise, when novice teachers used ChatGPT reflectively, they acquired 

and deepened their AI-based assessment literacy and became able to use AI tools for 

developing, implementing, and interpreting the results of the assessment, as commented by 

NT3: "I progressively grasped how to design, conduct, and analyze formative assessment 

practices by means of AI tools when we used ChatGPT to reflect on my AI-related assessment 

practices". Similarly, they became more confident in generating a personalized assessment by 

focusing on students' needs, strengths, weaknesses, and areas for improvement after being 

assisted by ChatGPT. As NT2 highlighted, "Previously, I was anxious to construct assessment 

items and score them. However, doing CRP with ChatGPT and other teachers and using AI 
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tools helped me to be more assertive and autonomous. Also, we could see students' abilities and 

change my future teaching to improve them." 

ChatGPT-driven CRP also helped experienced EFL teachers change and transform their 

traditional assessment practices and adopt more innovative assessment practices through AI 

tools. In this case, experienced teachers used performance-based assessment approaches, such 

as task-based assessment, alternative assessment, portfolio and dynamic assessment, and 

learner-oriented assessment, as recommended by ChatGPT. As ET3 observed: "I acted, 

monitored, and reflected on my assessment practices with ChatGPT and could use AI to prepare 

assessment tasks for learning purposes. I could involve students through authentic assessment 

tasks and provide immediate feedback to enhance students' achievement." Additionally, 

experienced teachers could change their assessment practices by using adaptive and alternative 

assessment methods, providing more constructive and innovative feedback to students, and 

interpreting results. In the words of ET2,  

When we used ChatGPT to reflect, we understood how we could make assessments for 

learning purposes and improvement through various modes and approaches of AI-based 

assessments. I developed a series of speaking tasks, engaged students in them, and 

continuously provided feedback on their pronunciation and intonation, vocabulary and 

grammar, fluency and accuracy, and discourse and functions.  

 

Experienced EFL teachers could also use ChatGPT-driven CRP to reinvest and co-construct 

their knowledge of AI-based assessment, gain more knowledge of assessment methods and 

theories, and modify their assessment practices creatively via AI tools, as pointed out by ET1: 

"I could learn new concepts and theories regarding language assessment and testing and learn 

to develop the fairness and authenticity of my assessment tasks through ChatGPT".  

 

ChatGPT-Driven CRP Helps Develop Reflective and Collective AI-Based Assessment 

Literacy.  

ChatGPT-driven CRP enhanced novice and experienced EFL teachers' AI-based assessment 

literacy through reflective and collaborative practice. A novice teacher stated: "I learned how 

to use AI tools in my assessment practice by gaining feedback from ChatGPT. ChatGPT helped 

me to use AI tools more effectively" (NT2). Doing ChatGPT-driven CRP with others in 

communities of practice and individually during independent reflections provided a supportive 

learning environment to share ideas, receive feedback, construct knowledge, and change 

practices related to AI-based assessment. As NT2 explained: "Doing reflections and 

collaborations with ChatGPT could support teachers to use AI effectively to monitor and gather 

accurate data to make informed decisions." ChatGPT could enhance novice teachers' reflective 

and collaborative practices by asking critical questions, providing helpful solutions, and 

offering knowledge of recent theories on implementing AI tools in assessment. NT1 stated that 

"ChatGPT was a real mentor for me as we could reflect on using AI in my assessment practices. 
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And it helped me to solve the problems related to using a new AI tool within assessment 

practices." 

Furthermore, novice teachers gained more benefits when they used ChatGPT with other 

teachers. Experienced teachers could provide emotional and social support and draw on their 

established assessment experience in their specific context. NT2 noted, "When I was sad about 

my lack of knowledge about making motivating and authentic assessment tasks, an experienced 

teacher encouraged me to reflect on and try new approaches, which was very supportive."  

Conducting CRP with ChatGPT helped novice and experienced EFL teachers investigate 

and reflect on their AI-based assessment practices and ideas, share experiences with other 

experienced teachers, receive feedback, and become more aware of how to use AI tools in their 

assessment practices. Experienced EFL teachers could reflect on their traditional assessment 

practices with novice teachers and ChatGPT in a community of practice to add innovation and 

creativity via AI tools, as mentioned by ET1: "When we reflected on my reading assessment 

items with ChatGPT and novice teachers, we learned how to select the appropriate AI tools to 

generate assessment items and reading passage, implement them, and evaluate them through 

various AI tools". Some experienced teachers were nervous to admit their limited AI literacy. 

They reflected collaboratively on ChatGPT individually, enabling them to gain knowledge and 

address their problems using AI tools in their assessment practices. As ET2 argued, "ChatGPT 

could help me a lot. It introduced different AI tools, explained how to apply them, and evaluated 

my AI-based assessment practices." Despite these reports of support, the data also indicated a 

significant challenge: a strong reliance on AI that threatened teacher autonomy. This was 

mainly noticed among novice teachers. NT1's statement, "ChatGPT was a real mentor for me... 

it helped me to solve the problems," while positive, hints at outsourcing problem-solving. This 

was made explicit by another novice, NT2, who admitted, "After a few weeks, we found 

ourselves unable to draft a simple reading comprehension question without first consulting 

ChatGPT. we had lost confidence in my own ideas. "This over-reliance signals a negative case 

within our theme of development, suggesting that without structured support, ChatGPT-driven 

CRP can unintentionally stifle the teacher creativity and self-efficacy it aims to foster. It 

underscores the delicate balance between using AI as a scaffold and becoming dependent on it. 

 

The Second Research Question: Benefits and Challenges of Conducting ChatGPT-Driven 

CRP on AI-Based Assessment Practices 

For the systematic, clear presentation of the findings related to the benefits and challenges, 

the results were categorized into three main types: (a) emotional benefits and challenges, (b) 

social benefits and challenges, and (c) professional benefits and challenges. Each category is 

presented below with illustrative quotes and examples from the participants. 

Emotional Benefits and Challenges 

Doing ChatGPT-driven CRP to enhance their AI-based assessment practices offered 

numerous emotional benefits for novice and experienced EFL teachers. Emotionally, teachers 
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became more motivated and confident and reduced their anxiety as they collaborated and 

reflected with ChatGPT to strengthen their AI-based assessment practices, as expressed by 

NT1: "I became motivated and able to continuously use AI tools to monitor, evaluate, and 

improve students' learning." Novice EFL teachers received immediate and real-life feedback 

on their emotions and feelings through ChatGPT whenever they needed an expert or mentor to 

improve their feelings, leading to lower assessment anxiety. Additionally, ChatGPT could 

provide emotional support, scaffolding, and mutual guidance for novice teachers to learn about 

AI-based assessment, as NT2 asserted: "ChatGPT was the same as a real teacher trainer to me 

since we could get help, feedback, and knowledge and skill of how to assess with AI tools." 

Similarly, experienced EFL teachers were more resilient and open to experiencing and using 

ChatGPT to enhance their AI-based assessment practices. Because ChatGPT offered a wide 

range of perspectives, experienced teachers could reflect on different viewpoints and expand 

their understanding of AI-based assessments. This could help prevent burnout and attrition 

among experienced teachers. "As I was developing continuously through ChatGPT, we learned 

new things related to AI tools and became interested in applying them in my future assessment 

practices," reflected ET2. Moreover, ChatGPT could offer teachers a personalized learning 

atmosphere to use AI tools effectively in their assessment practices, as ET1 stated: "ChatGPT 

helped me for various purposes. I used it to personalize my learning and reflect on my 

assessment practices individually." However, ChatGPT sometimes failed to work effectively 

and provide relevant responses, which could make teachers frustrated and stressed. Some 

teachers feared AI would replace them, leading to reluctance to use it. "We became stressed out 

when ChatGPT could not understand our point and intention during interaction and provided 

an irrelevant response (ET1)." 

These frustrations were not just technical but often instructional and ethical, directly 

engaging the TPACK framework. When ChatGPT offered irrelevant responses, it often failed 

to incorporate the particular CK of the English language or the PK of the local setting. The most 

noticeable example came from ET2, who was 'shocked' by a recommendation to implement 'rap 

songs' for speaking assessment. This was not just a cultural misfire but a failure of the AI to 

align its TK with the cultural and instructional realities of the Iranian classroom. This negative 

case is essential because it indicates that teachers' development of AI-based assessment literacy 

is not just about learning to use the tool, but also about developing a critical faculty to identify 

and reject its misapplications, a key element of reflective practice. 

Social Benefits and Challenges 

Socially, novice and experienced EFL teachers could build a professional community of 

practice to reflect collectively, build social bonds, share experiences, link theory and practice, 

exchange ideas, and make sense of their AI-based assessment experiences through ChatGPT. 

As ET1 emphasized: "We could develop together in the community by interacting with 

ChatGPT to talk about AI tools, solve related problems, and give feedback in order to improve 

our AI-based assessments." In addition, ChatGPT-driven CRP could enhance their inclusion 
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and engagement within communities of practice by giving them opportunities to develop their 

assessment literacy professionally. ET2 shared the following: "We were more engaged with 

developing and enhancing our assessment practices through AI tools." However, some teachers 

could not provide the exact prompts and hints when interacting with ChatGPT, and it wrongly 

evaluated or interpreted social events, phenomena, and meanings. Likewise, teachers relied 

heavily on AI and ChatGPT, which could weaken their skills in managing social 

communications, problem-solving, and independence, as maintained by NT1: "I could not use 

my own innovation and creativity to produce answers, solve problems, develop lesson plans, 

and implement and evaluate actions concerning AI-based assessment without the help of 

ChatGPT." This statement from a novice teacher contrasts with experienced teachers' reports 

of integrating ChatGPT as a sounding board or a source of raw ideas to develop further, further 

highlighting how career stage mediates the risk of over-reliance. 

 

Professional Benefits and Challenges 

Professionally, novice and experienced EFL teachers reflected collaboratively and 

individually with ChatGPT to enhance their critical professional skills and competence 

regarding their AI-based assessment practices. They increased their digital literacy, assessment 

literacy, and AI literacy by identifying and solving problems, taking new actions, enhancing 

their awareness, and building their knowledge and experience through ChatGPT. NT2, for 

example, remarked that "ChatGPT could help me find ways to enhance my knowledge and 

practice of AI-based assessment practices through reflection, collaboration, and action." 

Because ChatGPT prompted deeper, more systematic reflective practice, novice and 

experienced teachers could make more informed decisions and improve their AI-based 

assessment practices. However, ChatGPT recommended some practices or strategies that were 

unethical and unsuitable for the context of Iran, as highlighted by ET2: "When ChatGPT told 

me to use AI tools to assess speaking through rap songs and rhythms, I was shocked as this 

cannot be the case for public schools in Iran." 

 

Discussion 

In this study, EFL teachers learned to acquire, deepen, and develop their AI-based 

assessment literacy by conducting ChatGPT-driven CRP in a community of practice. They used 

ChatGPT to reflect collectively, build social bonds, share experiences and ideas, and make 

sense of their AI-based assessment practices. AI tools helped teachers understand, design, 

conduct, and evaluate assessments in innovative ways. This finding is in line with that of 

González-Calatayud et al. (2021), who found that AI tools could empower teachers to design 

customized assessments and offer detailed feedback. However, our study extends their work by 

showing that ChatGPT, more specifically, functions not only as a technical tool but also as a 

reflective partner that improves collaborative and individual reflection on assessment practices. 

Unlike previous studies which primarily focused on the technical capabilities of AI tools 
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(Hooda et al., 2022), the findings of this study highlight the instructional and reflective 

dimensions of AI incorporation in assessment. This may be because of the capability of AI tools 

to analyze extensive amounts of data and offer meaningful insights into learning patterns, 

strengths, and weaknesses of students (González-Calatayud et al., 2021).  

The findings indicate that through ChatGPT-driven CRP, EFL teachers learned to implement 

AI tools for more personalized assessment practices. For example, one participant used 

ChatGPT to generate customized vocabulary test items by identifying her students' proficiency 

level and the specific content they had studied. Likewise, another reported using ChatGPT to 

provide individualized writing feedback, which she then adapted to each student's needs. An 

experienced teacher used ChatGPT's recommendations to design an efficient observation 

checklist for assessing 30 speaking recordings, allowing him to provide consistent yet 

individualized evaluation. These teacher-reported practices suggest that ChatGPT-driven CRP 

helped teachers move beyond generic assessment approaches toward more tailored, student-

responsive practices that addressed learners' particular strengths, weaknesses, and learning 

contexts. 

 Because AI tools serve as mentors that help teachers develop assessment literacy, EFL 

teachers received guidance and direction from AI tools to design tests and tasks, implement 

assessments, analyze and interpret assessments accurately and reliably, and share results 

professionally. Because AI-based assessment literacy was a prerequisite for integrating AI tools 

into assessment practices, EFL teachers enjoyed using ChatGPT-driven CRP to reflect and 

collaborate with others, and ChatGPT to enhance their AI-based assessment literacy (Sidorkin, 

2024; Wang et al., 2023).  

These findings can be interpreted through the incorporated lens of our theoretical framework. 

ChatGPT-driven CRP operationalized Loughran's (2002) model of reflective practice, guiding 

teachers beyond simple recollection toward critical analysis of their AI-based assessment 

actions. Moreover, the development of "AI-based assessment literacy" demonstrates the 

dynamic negotiation of the TPACK framework (Mishra & Koehler, 2006). Teachers were not 

just acquiring TK about AI tools but actively integrating it with their PK of assessment 

principles and CK of the English language. This incorporation, mediated by reflective dialogue 

with an AI partner, underlines the complex knowledge synthesis needed for effective AI 

integration in education, as Celik (2023) notes. This finding aligns with Celik's (2023) 

conceptualization of Intelligent-TPACK, which postulates that teachers need to develop 

knowledge of how AI tools interact with instructional and content knowledge. Still, the present 

study empirically showed that this knowledge is not developed in isolation but through a 

dynamic, socially situated process of collaborative reflection. While Celik's work was mainly 

theoretical, our findings provide empirical evidence of how TPACK negotiation happens in 

practice when teachers engage in ChatGPT-driven CRP with peers. Moreover, our results 

extend the TPACK framework by showing that emotional and social dimensions—for example, 

reduced anxiety, increased confidence, and peer support—play a crucial role in this knowledge 
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negotiation, aspects that have received limited attention in previous TPACK research (Mishra 

& Koehler, 2006). 

The EFL teachers did ChatGPT-driven CRP to recognize, prepare, and use AI tools in their 

assessment practices for various purposes. They learned which AI tools to use and how to use 

the tools effectively before implementing them in real assessment practices by interacting with 

ChatGPT. Also, reflecting on and collaborating with ChatGPT individually at home and 

collectively with colleagues helped EFL teachers develop their AI-based assessment literacy. 

They were able to link assessment theories and practices, contextualize assessment practices 

based on students' needs and abilities, and enhance their knowledge of assessment principles 

such as reliability, validity, authenticity, and fairness by using AI tools. Moreover, novice EFL 

teachers learned to make their assessment practices more creative, systematic, and objective by 

interacting with and reflecting on ChatGPT collectively. They acquired the ability to plan and 

use AI tools effectively, implement them strategically, reflect on the use of AI for assessment 

consciously, identify and solve problems through interacting with ChatGPT, and take further 

actions. These findings echo those of Kasneci et al. (2023) and Al-khresheh (2024), who also 

found that ChatGPT could positively foster teachers' personalized and dynamic learning 

interactions, produce educational content, nurture student engagement and collaboration, and 

personalize their learning experiences. However, our study extends these findings by showing 

that ChatGPT's benefits go beyond individual teacher learning to include collective professional 

development within a community of practice. While Kasneci et al.'s (2023) study was focused 

mainly on the opportunities and challenges of large language models for education in general, 

our study specifically explored how EFL teachers used ChatGPT for assessment purposes, a 

domain that has received limited attention in previous research (Jeon & Lee, 2023). 

Additionally, unlike Al-khresheh (2024), who examined teachers' perspectives on incorporating 

ChatGPT in English language teaching from a global lens, our study offers contextualized 

insights from the Iranian EFL context, where institutional support and access to international 

platforms are limited (Afshar & Doosti, 2022). 

When EFL teachers designed, administered, and analyzed assessments with AI tools, they 

reflected on the challenges, collaborated with others and ChatGPT to receive feedback, 

transformed their practices, enhanced their AI and assessment literacy, and became more 

critical through CRP with ChatGPT. In this way, they developed their strengths and mitigated 

weaknesses in their AI-based assessment practices through ChatGPT-driven CRP. Experienced 

EFL teachers who had established strong assessment knowledge, experience, and skill could 

modify their assessment knowledge, practices, and beliefs by using AI tools and doing 

ChatGPT-driven CRP, leading to more adaptability and flexibility to use AI tools in their 

assessment practices. Moreover, experienced EFL teachers also have more resources or social 

capital to draw on when choosing what AI tools to use and how to use them to support their 

assessment activities. AI tools helped them explore new assessment approaches, use more 

authentic assessment tasks, focus on constructive feedback, and deepen their knowledge of 
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formative and alternative assessment practices. Besides, doing CRP individually and 

collaboratively with ChatGPT provided the foundation to develop their ability to select a 

suitable AI tool, enhance their AI literacy, conduct and evaluate AI-based assessment practices, 

and use AI to fulfill multiple educational purposes (Almatrafi et al., 2024; Dakakni & Safa, 

2023; Gill et al., 2024). They not only increased their assessment literacy but also developed 

their AI literacy by recognizing and addressing problems, using novel strategies and actions, 

and deepening their understanding of AI-based assessments through ChatGPT.  

EFL teachers could co-develop their AI-based assessment literacy through conducting CRP 

with ChatGPT. They learned how to produce reliable and valid assessment items with AI tools, 

score and grade students' performance accurately, strengthen assessment principles via AI tools, 

and analyze and share results. ChatGPT-driven CRP helped EFL teachers gain real-time 

scaffolding from ChatGPT, understand the complexities of working with AI, and strengthen 

their AI-based assessment literacy in a supportive learning environment. In addition, they could 

make informed decisions about using AI tools in their assessment practices, ask critical 

questions, share ideas about AI-based assessment, and gain theoretical and practical knowledge 

of AI-based assessment by incorporating ChatGPT-driven CRP.   

This finding aligns with Sidorkin (2024), who argued that chatbots can function as 

personalized learning companions in higher education, and with Liu (2024), who emphasized 

the emotional and social support AI can offer teachers. Our study, however, extends earlier 

research by empirically showing that the benefits of ChatGPT-driven CRP are not uniform 

across all teachers; rather, career stage mediates the experience. For example, novice teachers, 

who lacked enough assessment experience, tended to rely more deeply on ChatGPT for concrete 

solutions, sometimes leading to over-reliance and diminished autonomy. By contrast, 

experienced teachers used ChatGPT as a platform, critically evaluating and adapting AI-

produced recommendations based on their established instructional knowledge. This finding 

contradicts Jiang et al.'s (2022) suggestion that experienced teachers may be less open to 

technological innovation; our results indicate that experienced teachers, while cautious, were 

more selective and strategic in their use of ChatGPT, leveraging their existing assessment 

knowledge to filter and adapt AI-produced content. This nuanced finding highlights the need 

for differentiated professional development approaches that address the distinct needs of novice 

and experienced teachers. 

Experienced EFL teachers could build confidence by using ChatGPT-driven CRP 

individually to strengthen their implementation of AI tools in assessment, which could help 

them maintain their reputation while interacting with novice teachers (Jiang et al., 2022). 

Experienced EFL teachers could also enhance their creativity and innovation in assessment 

practices by using AI tools and learning to interact with and reflect on ChatGPT (Koraishi, 

2023). Experienced EFL teachers became more motivated to remain in the profession, with 

increased resilience and a positive mindset, as they creatively applied AI tools in their 

assessment practices and developed their AI-based assessment literacy reflectively and 
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collaboratively through ChatGPT (Bower et al., 2024). Moreover, novice EFL teachers became 

more autonomous, motivated, and confident in improving their assessment literacy, taking new 

assessment actions, and improving their assessment. They gained theoretical and practical 

assessment experiences by implementing AI tools in their assessment practices and 

collaborating with ChatGPT to receive novel feedback, resources, and content. They also 

reduced their anxiety by increasing their knowledge of AI assessment tools and ChatGPT. 

Additionally, both novice and experienced EFL teachers could plan, act, observe, and reflect 

collectively in a community of practice by using ChatGPT to foster their AI-based assessment 

knowledge, principles, and attitudes. In this case, EFL teachers could fill their knowledge gaps, 

examine their AI-based assessment practices more systematically, and solve their AI-oriented 

assessment problems innovatively through ChatGPT-driven CRP.  

Whereas the findings are promising, this study has significant limitations that must be 

acknowledged. An important limitation stems from the PAR design and the researcher's dual 

role as facilitator and observer. This interventionist stance, while essential to initiate the 

process, may have introduced power dynamics and social desirability bias, in which participants 

offered responses they believed the researcher wanted to hear. While we used member checking 

and reflexivity journals to alleviate this, it remains a limitation. Moreover, the study's 

dependence on self-reported data from a small, purposive sample within a particular Iranian 

context means the findings demonstrate a potential and a process, rather than offering 

generalizable outcomes. 

The practical challenges of fostering AI-based assessment literacy through ChatGPT-driven 

CRP, as our data show, include irrelevant, unethical, and unsuitable responses from ChatGPT, 

overreliance on AI tools, and digital anxiety (Wang et al., 2023). Our findings underscore the 

basic challenge of aligning a generic AI tool with particular cultural and contextual norms, as 

seen when ChatGPT recommended assessment strategies unsuitable for the Iranian context. 

EFL teachers need to be motivated to use their cognition and creativity in assessment practices, 

rather than relying on AI tools and getting help from ChatGPT (Al-khresheh, 2024). 

Professional development programs should run workshops on using AI tools in assessment to 

strengthen EFL teachers' ethical, consequential, and professional practices when assessing 

learners. Working with ChatGPT can also be another area for EFL teachers to develop their 

knowledge and skills. Novice and experienced EFL teachers should be trained to provide 

sufficient, necessary, helpful, and instructive information when interacting with ChatGPT to 

get the right answer, meet students' needs and desires, and respect contextual expectations.  

However, teachers may lack sufficient digital literacy, lack access to digital tools, and view 

implementing AI tools as a tall order. Moreover, conducting CRP individually and collectively 

can be a time-consuming, longitudinal process, making it challenging for Iranian teachers 

(Afshar & Doosti, 2022). Furthermore, ChatGPT may provide feedback based on general data 

patterns and include biases, since it cannot meet specific contextual, cultural, and social values 
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and norms. It is imperative to consider issues related to transparency, fairness, and the over-

reliance on automated tools that may unintentionally diminish professional autonomy. 

 

Conclusion 

The results indicated that when novice and experienced EFL teachers conducted ChatGPT-

driven CRP, they could design reliable and authentic assessment items and tasks, implement 

and assess students using AI tools more effectively, and analyze and interpret the results more 

competently using AI tools. Based on the results presented and discussed in the previous two 

sections, we conclude that more professional development programs are needed to enhance 

novice and experienced EFL teachers' knowledge of ChatGPT-driven CRP and improve their 

AI-based assessment literacy.  

Because this study included a small sample, future studies should use larger samples to 

improve generalizability. This is a perceptual, descriptive study that primarily relies on self-

reported data. Other studies could use quantitative correlations and cause-and-effect designs to 

measure influence and relationships with other variables. Additionally, more qualitative studies 

can explore teachers' perceptions of ChatGPT-driven CRP and AI-based assessment literacy 

across different cultures and educational contexts.  

This study's findings have theoretical and practical implications. Theoretically, the study 

contributes to the growing body of knowledge on AI incorporation in teacher professional 

development by empirically showing that ChatGPT-driven collaborative reflective practice can 

serve as an accessible, context-responsive mechanism for nurturing AI-based assessment 

literacy, especially in under-resourced contexts. Essentially, the results recommend that teacher 

educators and professional development providers should intentionally integrate generative AI 

tools like ChatGPT into training programs as on-demand reflective partners that supplement 

traditional mentorship. The differentiated experiences of novice and experienced teachers 

underscore the need for career-stage-specific professional development, where novice teachers 

receive additional scaffolding to prevent overreliance on AI, while experienced teachers are 

encouraged to evaluate AI-produced recommendations using their established instructional 

knowledge critically. Furthermore, the challenges recognized—including cultural 

misalignment of AI responses and digital anxiety—highlight the significance of developing 

teachers' critical AI literacy, empowering them to use AI tools responsibly, ethically, and 

contextually. Overall, these implications advocate a balanced, human-centered approach in 

which technology enhances rather than replaces teacher expertise and reflective practice. 
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